Taketa Anderson

6th Grade ELA

UNIT CONTEXTS:  At the beginning of the unit we will listen to song, “I am me” by Willow Smith. We will have a class discussion about the messages in the song. We will watch an episode of Everybody Hates Chris to put more emphasis on our unit’s themes. The assignments below will be completed once students are finished reading the main text Blood Don’t lie by Dr. Aaron Levy. The second book for this unit is The Skin I’m in by Sharon G. Flake. The theme for both books are bullying and individualism. At the end of the unit students will have compare and contrast activities to complete. The end of the unit project will be on the book of their choice. 
THOUGHT PROCESS: I hope to establish a rapport with the students on both the conscious and unconscious levels. The class has been required to have a Good Reads account. They must update their account each time they finish a novel. The song will engage emotions.  I plan to present the project in micro- steps with sample visuals created by me, so that each step is understood. We will read over the instructions with the exception of the extra credit because students will be encouraged to read the fine writing independently. Grades on their project may promote negative feelings. The students will be on a point system. At the end of the semester they should have a certain amount of points in the project category. 
RATIONALE: This unit will reflect on personal and societal issues.  Students analyze information from a song, two novels and a television program. The fish bowl involves students directly in the decision-making process, it develops responsibility in students. They will organize the story as a group to create a timeline of events they consider to be sad. They will investigate the novel as a whole and report their findings based on their personal opinion. At the end of the unit they will thematically tie these genres together. Students will be guided to assess themselves.

DAY ONE: COLLABORATION
TIME LINE OF BDL SAD EVENTS

As a class we will individually write down the tragic events from BDL on a colored strip of paper that has a chapter written on the back. Once we are done we will break into groups depending on your chapter and colored strip of paper. For instance, if you are in chapter 1-5 your paper is blue and you all are responsible for the events in that chapter only. During group discussion you will put your events in order on the timeline that you must create on your group construction paper. After that we will put the events in order from the beginning of the book to the end. THIS IS THE BLOOD DON’T LIE TIMELINE. 
	QUESTIONS/CONCERNS:




DAY TWO: WRITING ASSIGNMENT
TIME TO REPORT
Prompts are written on the board; 

When I started reading this book I assumed that _________ but by chapter _____ I realized ____
I agree with ___________________ when they _____________________________

I disagree with   ____________________________ when they ________________________
If I could have a conversation with ___________________________ I would tell them to ___
After reading this book I feel better about _______________________.  ___________________ needs to read this book, so they can learn about_____________________________________. If this book becomes a movie I vote these three songs with the chapter beside it ______Ch._,_________Ch.__,_____Ch.__ 
Each student will have a chance to read their report to the class. Please use an alias for the person who needs to read this book. Make sure the song you choose is appropriate. I will be sure this information is passed on to the author.  
	QUESTIONS/CONCERNS:




BLOOD DON’T LIE PICTIONARY PROJECT:

For homework you will take a poster home and draw or use pictures to develop a comic strip with no words. You will write an essay explaining your comic strip. Be sure to make connections with the chapter you have chosen.  Remember this is not a group project, keep your chosen chapter private. 

	QUESTIONS/CONCERNS:




DAY THREE: PICTIONARY FOR BLOOD DON’T LIE 

Today you will present your comic strip with no words and students must guess which chapter your comic strip is related to. Each student will hold up an individual whiteboard with a chapter on it. No one is allowed to talk. Each student will write down the chapter and their name to report to the teacher before they present.  After a student wins with the correct guess, the author explains the comic strip and take questions. The other students who guessed the wrong chapter give an explanation as to how the comic strip could be used in another chapter, while using words to admire the authors work.
	QUESTIONS/CONCERNS:




	Students receive extra credit for adding new vocabulary words from the novel on to our word wall. The student drops a word submission in our fish bowl labeled “FISHING FORCABULARY”. While we are reading the novel the class silently vote on the words. In their free time they take an already completed new vocabulary word submission out and put their class number on the back of the submission. If the word has at least ten class numbers on the back of the new vocabulary word card, then it goes on the word wall. Students voting will not receive any extra credit. This means the student who needs the extra credit must convince other students to vote on their word. 


STUDENT’S ASSESMENT SHEET 

(TURN IN ON DAY THREE)
	PAGE

DESCRIPTION
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	Punctuation is correct.
	

	Writing is free from spelling errors.
	

	Details are clear and free from ambiguity.
	

	Writing includes new vocabulary.
	

	Pictures/Drawing included is appropriate.
	

	Writing is free from plagiarism.
	

	The explanation of comic strip is clear.
	

	No words are used in the comic strip.
	

	The comic strip is on appropriate size paper/poster.
	

	Writing should focus on comic strip.
	

	Paper is organized.
	

	Paper has a thesis statement.
	


Student Signature___________________________
Date Completed ____________________________

Teachers initials _________      Date Received _________
ASSESSMENT
5 – Excellent: The student described their comic strip with no ambiguity. An adequate amount of details is given to support the conclusions that are drawn and described. At least five new vocabulary words are used from the world wall. The delivery and sentence structure are accurate. There is evidence of preparation, organization, and passion for the visual aid and writing. The visual aid is explained with enthusiasm. Questions from the audience are answered clearly.

4- Very Good: The student described the comic strip with a connection to the writing. Conclusions are stated, but supporting information is not as strong as a 5. A few new vocabulary words are used from the word wall. The delivery and structure are accurate. There is some indication of organization. The visual aid is shared with confidence. Questions from the audience are answered with details in the response. 

3- Good: The student describes the comic strip but there are no new vocabulary words in the writing. The delivery and sentence structure is understandable, but with a few errors. At least two new vocabulary words are used from the world wall. The comic strip is on the wrong size paper/poster. Questions from the audience are answered with basic responses.

2- Limited: The Student does the assignment without making a connection to the comic strip. The topic is unclear and no adequate conclusions are stated. The delivery is difficult to follow. Evidence of preparation and or organization is lacking. Questions from the audience receive only the most basic, or no, response.
1 Poor: The student has no visual aid/comic strip. The student does the writing assignment with very little effort to follow the instructions. There is no indication of preparation or organization.
0 – No effort: Student fails to do any part of the assignment. 
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Common Core and NCTE Standards

CCSS.ELA-LITERACY.RL.6.1
Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

CCSS.ELA-LITERACY.RL.6.2
Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.

CCSS.ELA-LITERACY.RL.6.3
Describe how a particular story's or drama's plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution. 

CCSS.ELA-LITERACY.RL.6.7
Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live version of the text, including contrasting what they "see" and "hear" when reading the text to what they perceive when they listen or watch.

CCSS.ELA-LITERACY.W.6.2. A
Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

CCSS.ELA-LITERACY.W.6.3. D
Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.

CCSS.ELA-LITERACY.SL.6.1
Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others' ideas and expressing their own clearly.

CCSS.ELA-LITERACY.SL.6.1. A
Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.

CCSS.ELA-LITERACY.SL.6.1. B
Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as needed.

CCSS.ELA-LITERACY.SL.6.1.C
Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.

CCSS.ELA-LITERACY.SL.6.1. D
Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection and paraphrasing.

CCSS.ELA-LITERACY.SL.6.5
Include multimedia components (e.g., graphics, images, music, sound) and visual displays in presentations to clarify information.

CCSS.ELA-LITERACY.L.6.1
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

CCSS.ELA-LITERACY.L.6.1. We
Recognize variations from standard English in their own and others' writing and speaking, and identify and use strategies to improve expression in conventional language. *

CCSS.ELA-LITERACY.L.6.2
Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing.

CCSS.ELA-LITERACY.L.6.2. A
Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements. *

CCSS.ELA-LITERACY.L.6.2. B
Spell correctly.

CCSS.ELA-LITERACY.L.6.3
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

